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This document will help principals and other school leaders to:

•	 build their capacity around language education.

•	 facilitate conversations with teachers and language learners.

•	 facilitate communication with parents and teachers.

•	 engage community partners/groups.

 
Evidence-based Frameworks and Tools to Support Practice

•	 Response to Intervention (RTI)

•	 Universal Language and Differentiation Actions (ULAs)

•	 Teacher Inventory of Baseline Techniques (TIB-T)

•	 Common European Framework of Reference (CEFR)
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How do we support language learners?

Where do teachers start?

RTI — Pyramid of Interventions

Response to Intervention (RTI)

RTI is an evidence-based framework that 
promotes effective classroom teaching and 
timely interventions to support learning.

To help ensure a language learner’s success, 
RTI supports an inclusive education system 
that works collectively to support all learners. 

All learners fall under the Education Support 
Services (ESS) umbrella using the RTI 
pyramid of instruction framework and are 
subject to the same referral and support 
processes.

Inventory of Universal Language 
and Differentiation Actions

Inventory of Universal Language and 
Differentiation Actions is an evidence-
based tool that supports universal language 
and differentiation actions and promotes 
inclusive practise for language learning and 
teaching—principles that align with the 
RTI framework. There are four categories of 
Universal Learning Actions (ULAs) and one 
category of Differentiation Actions. 

Arnett and Bourgoin (2018) remind us that, 
“… it does not take a specialized skill set to 
address learners’ needs. Rather, it takes an 
awareness of how the knowledge and skills 
we, as teachers, already possess can be best 
leveraged to support all learners’ needs” 
(Access for Success, p. 5).

ISBN – 9780134632711 (English)  
ISBN - 9780134632766 (French)

To be directed to this tool online, scan 
the QR code using your mobile phone.

http://www.pearsoncanada.ca/school/afs/pdf/afs_c11_inventory_ulda.pdf

http://www.pearsoncanada.ca/school/afs/pdf/afs_c11_inventory_ulda.pdf
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How can teachers self-assess to enhance their practices?

What are some of the tools that teachers use to self-assess practices to support 
planning and teaching for all language learners?

Teacher Inventory of Baseline 
Techniques (TIB-T)

The Teacher Inventory of Baseline Techniques 
(TIB-T) is an evidence-based tool that 
supports teacher reflection on techniques 
that support learning. It is not meant to be 
evaluative; rather, the intention is to remind 
teachers of techniques that can be utilized in 
the classroom to assist in inclusive teaching 
practice. Teachers can use this four-part tool 
to reflect on how to enhance daily practices.

“Only when new students become comfortably integrated into your classroom’s social 
and academic routines will optimal second language acquisition and academic 
learning occur” (Peregoy and Boyle, p. 19).

To be directed to this tool online, scan the 
QR code using your mobile phone.

http://www.pearsoncanada.ca/school/afs/pdf/afs_c11_tibt.pdf

http://www.pearsoncanada.ca/school/afs/pdf/afs_c11_tibt.pdf
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The Common European Framework of Reference (CEFR) 

The CEFR is a valuable reference tool that can be adapted to:

• Build curricula and teaching materials
• Build lesson plans
• Build assessments

• Personalize learning
• Engage learners to self-assess

Posters in French
https://collabe.nbed.nb.
ca/res/sa/fila/_layouts/15/
WopiFrame2.aspx?-
sourcedoc=/res/sa/fila/
DocumentSets/CEFR%20
Posters/12475%20Je%20
suis%20bilingue%20
11x17.pdf&action=default

Posters in English
https://collabe.nbed.nb.
ca/res/sa/fila/_layouts/15/
WopiFrame2.aspx?-
sourcedoc=/res/sa/fila/
DocumentSets/CEFR%20
Posters/11700%20Bilin-
gual%20in%20NB%20
11x17.pdf&action=default

How does the Common European Framework of Reference (CEFR) support 
language learning and teaching?

The CEFR is an evidence-based framework that was created by the Council of Europe to 
provide a common basis for language learning throughout Europe. The CEFR adopts an 
“action-oriented, task-based approach” that focuses on purposeful, authentic, and interactive 
classroom tasks that engage learners in a variety of contexts of language use (Council of 
Europe, 2018). It is a framework which describes the abilities of a language learner in terms 
of understanding (listening and reading), speaking (interaction and production), and writing 
using six levels, from which, three user groups are defined: Basic (A1-A2); Independent (B1-
B2); and Proficient (C1-C2). 

https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/12475%20Je%20suis%20bilingue%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
https://collabe.nbed.nb.ca/res/sa/fila/_layouts/15/WopiFrame2.aspx?sourcedoc=/res/sa/fila/DocumentSets/CEFR%20Posters/11700%20Bilingual%20in%20NB%2011x17.pdf&action=default
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With the CEFR in mind, teachers should 
consider matching the purpose of their 
proposed instruction and assessment 
activities with the current comprehension 
and production proficiency levels of their 
learners. This decision-making process is 
facilitated by using all data collected at time 
of arrival or through collecting a baseline 
of language samples and background 
information about their learners. 

The CEFR and the language portfolio can 
help teachers and learners set language 
goals which promote self-reflection and 
self-assessment. These goals are situated 
in authentic tasks including learning 
experiences in content classes in school. 

Keeping in mind the needs, strengths, 
interests, and backgrounds of the learners, 
teachers should also be mindful of their 
role in balancing pedagogical scaffolding 
and cultural mediation. When designing 
activities and tasks, the teacher may 
choose to design a unit based on several 
interconnected and targeted “can do” 
statements to support learners in their 

“…we strongly advocate that content and language teachers collaborate closely 
as they prepare lessons and help their students meet language and content goals” 
(Echevarria, J.J., Vogt., J.M., Short, J.D., 2016).

What should educators consider when using the CEFR?

language goals and in their movement 
from guided to independent language 
use. By setting the target “can do” and 
defining the criteria for success at each 
level of proficiency, a teacher can match 
learning resources to learner readiness. 
Embedding “can do” statements in authentic 
or meaningful tasks allows the learner 
to collect evidence of their language 
development in their portfolio and to 
demonstrate increasing “autonomy” with 
respect to their language goals (Council of 
Europe, 2004, p.3). 

Drawn from the English as an Additional Language Curriculum (2017) 
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It is important to be intentional when 
planning and teaching to ensure that 
language learners learn the content while 
using accurate language. According to 
Lyster (2016), content-based instruction is 
the future of language teaching. By clearly 
stating the learning outcomes through 
content and language objectives, the 
teacher will support the learners’ academic 
and language needs. This will establish 
the purpose of the lesson and support the 
development of academic language through 
content learning. 
 
How do content objectives differ from 
language objectives?

The content objectives state what 
the students will learn. The language 
objectives state how the students will 
learn and demonstrate their mastery of 
the content by using the target language: 
reading, speaking, writing, or listening.

“An integrated approach means that all teachers are responsible for language 
learning, regardless of the subject they teach. In an integrated approach, the content 
is never taught without making reference to the language, and the language is always 
used in a relevant context.” (Lyster, 2016). 

What is an integrated approach to language learning?

Content Objective: I can analyse costs 
and benefits of renting, leasing, and buying 
by creating a plan.

Language Objective: I can compare 
and contrast cost benefits for renting, 
leasing, and buying. I can select a plan that 
will meet my needs and explain my choice. 

Although content objectives remain 
the same for all, language objectives 
provide linguistic scaffolding necessary 
to differentiate for the language needs of 
learners. 



14

By using the CEFR as the continuum, a language 
learner can show progress over time for both 
their social and interpersonal language (BICS) 
and their academic language use (CALP).

Monitoring Learner Progress with CEFR

The Impact of Culture on Language 

The CEFR also acknowledges the “cultural context in which language is set” (Council of Europe, 
2001, p. 1) and recognizes that as a person learns another language and culture, they do “not simply 
acquire two distinct, unrelated ways of acting and communicating. The language learner becomes 
plurilingual and develops interculturality. The linguistic and cultural competences in respect of each 
language are modified by knowledge of the other and contribute to intercultural awareness, skills 
and know-how” (Council of Europe, 2001, p.43; emphasis in original). Home languages and cultures 
can be used as resources to support and engage learners, as they see themselves reflected in the 
curriculum and/or as they transfer their skills from one language context to the next. 

Adapted with permission from the English as an Additional Language Curriculum (2017)

“… the more exposure students have to 
academic language and the more time 
they spend using it, the faster they will 
develop language proficiency” (Echevarria 
& Graves, 2010; Saunders & Golden berg, 
2010, as cited in Echevarria, J.J. & al., 2016, 
p. 34).

“Classroom interactions between educators and students (are) the most direct 
determinant of educational success or failure for the culturally and linguistically 
diverse students” (Egbo, 2009, p. 10). 
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Strengthening Engagement in French as a Second Language is a unique professional resource to increase 
student and stakeholder engagement in French second-language education.

The French Second Language GNB website contains many helpful resources for you to 
explore.

https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/
anglophone_sector/fsle.html 

French Language and Cultural Exercises in School provides a number of examples of how 
classrooms are integrating language and cultural learning. 

https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/anglo-
phone_sector/fsle/whats_happening.html

Presentation about immersion from the Second Language Research Institute of Canada 
dispels a number of myths associated with second language learning. 

https://www.unb.ca/fredericton/second-language/_resources/pdf/FrenchImmersionre-
searchmythorrealityJan2015EECD.pdf

The English as an Additional Language resources on the Educational Resources Hub on 
ONE contains many helpful resources for you to explore.

https://tinyurl.com/y6c6r2ez

Resources Supporting Second Language Learning

To be directed to each tool online, scan the QR code using your mobile phone.

https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/anglophone_sector/fsle.html
https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/anglophone_sector/fsle.html
https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/anglophone_sector/fsle/whats_ha
https://www2.gnb.ca/content/gnb/en/departments/education/k12/content/anglophone_sector/fsle/whats_ha
https://www.unb.ca/fredericton/second-language/_resources/pdf/FrenchImmersionresearchmythorrealityJan2015EECD.pdf
https://www.unb.ca/fredericton/second-language/_resources/pdf/FrenchImmersionresearchmythorrealityJan2015EECD.pdf
https://tinyurl.com/y6c6r2ez
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French Second 
Language Programs

Policy 309

This policy establishes standards for the provision 
of French Second Language (FSL) programs in New 
Brunswick Anglophone school districts.

https://www2.gnb.ca/content/dam/gnb/Departments/
ed/pdf/K12/policies-politiques/e/309A.pdf

This policy provides assistance in interpreting the 
Education Act as it relates to admission to an English 
or French school based on linguistic proficiency and 
entitlement.

https://www2.gnb.ca/content/dam/gnb/Departments/
ed/pdf/K12/policies-politiques/e/321A.pdf

Admission Based on 
Language

Policy 321

Inclusive Education

Policy 322

This policy establishes the requirements to ensure New 
Brunswick public schools are inclusive.

https://www2.gnb.ca/content/dam/gnb/Departments/
ed/pdf/K12/policies-politiques/e/322A.pdf

NB Policies Supporting Language Education Decision-making

https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/309A.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/309A.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/321A.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/321A.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/322A.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/policies-politiques/e/322A.pdf


https://inspirefsl.ca/en/

https://inspirefls.ca/2/Home.html
https://inspirefls.ca/15/Passionate_about_Learning_French_.html?vid=1
https://inspirefls.ca/15/Leading_Engagement_of_French-language_Learners_and_Stakeholders_.html?vid=2
https://inspirefls.ca/15/Relationships_are_Key_.html?vid=3
https://inspirefls.ca/15/Nurturing_a__Can-do__Attitude_.html?vid=4
https://inspirefls.ca/15/Meaningful_Learning_Experiences_.html?vid=5
https://inspirefls.ca/15/Voices_and_Choices_.html?vid=6
https://www.cmec.ca/2/Home.html
https://www.canada.ca/en/canadian-heritage.html
https://inspirefsl.ca/en/
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Professional Organizations for Leaders and Teachers to Consider Joining

CASLT (Canadian Association of Second Language Teachers)
CASLT fosters and advances professional excellence in the teaching of languages in  
Canada. CASLT supports its members by promoting the advancement of language 
learning and teaching throughout Canada, by creating opportunities for professional 
development, by initiating and disseminating research, and by facilitating the exchange 
of information and ideas among language educators.

Visit: https://www.caslt.org/en/

ACPI (Association canadienne des professionnels de 
l’immersion)
The cornerstone of French immersion in Canada, the Canadian Association of Immer-
sion Professionals (ACPI) supports and enriches immersive pedagogy by providing 
educators with training, research, and networking services. ACPI is thus involved in the 
promotion and development of a bilingual Canada.

Visit: https://www.acpi.ca/

CPF (Canadian Parents for French)
CPF was founded in 1977 by parents who wanted to ensure that children would have the 
opportunity to become bilingual in the Canadian school system. Originally a small group 
of concerned parents who met in Ottawa, CPF has evolved into a proactive national net-
work with 10 Branch offices and some 150 Chapters in communities nationwide.

Visit: https://cpf.ca/

TESL NB (Teachers of English as a Second Language in  
New Brunswick) and TESL Canada (Teachers of English  
as a Second Language in Canada)
TESL NB is a professional organization with the dual aims of supporting, and advo-
cating for, ESL/EAL/EAL educators in New Brunswick. TESL NB is a member of TESL 

Canada (https://www.tesl.ca/). Both organization offer networking and professional 
learning opportunities for educators

TESOL (Teaching English to Speakers of Other Languages)
TESOL International Association advances the expertise of professionals who teach En-
glish to speakers of other languages in multilingual contexts worldwide. They accomplish
this through professional learning, research, standards, & advocacy.

Visit: https://www.tesol.org/

https://www.caslt.org/en/
https://www.acpi.ca/
https://cpf.ca/
https://www.tesl.ca/
https://www.tesol.org/


Thank you 

for working every day to engage meaningfully and 
authentically with all learners. 

The teacher’s ability to recognize and respect all 
cultures and identities, meet students where they 
are, and co-create goals and support to help them 
move forward will ensure both student sense of 
belonging and academic growth. 
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